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INTRODUCTION

The relevance of the research. Rapid developments in science and tech-
nologies under the conditions of globalization or a rapid growth of socio-
economic welfare do not solve the existential problems of a human being and
do not satisfy spiritual needs. Thus there has recently been a wide discussion
about a spiritual crisis of society. In this context, an exceptional role of mo-
rality while spiritualizing human nature is particularly emphasized. In
Lithuania (Aramaviciuté, 1985, 2005; Bitinas 2000, 2004; Dzenuskaité,
1984; Ivanauskiené, 1990, 2000; MartiSauskiené, 1993, 2004; Sprindziiinas,
2000; Smitiené, 1999; Tamulaitiené, 1984; Tijunéliené, 2006; Vaice-
kauskiené, 2002) and worldwide (Lickona, 1991; Narvaez, 2005; Nissan,
2000; Phillips, 2000; Tate, 2000; Wilkinson, 2000; et al.) opportunities for
the development of moral values and ideals, moral orientations or moral posi-
tions are being analyzed. In fact, the Education Law of the Republic of
Lithuania even noted the need “to foster value orientations of each young
person, allowing him/her to become an honest, seeking for knowledge, inde-
pendent, responsible, patriotic person” (2003, p. 2).

Morals, as one of the representations of culture, is analyzed through cul-
tural aspects as well: it is inseparable from the context of specific cultural
surroundings, values and traditions (Andrijauskas, 2000, 2003; Carroll, 2002;
Fradlina, 1980; Jackiinas, 2004; Kuzmickas, 1980; Maceina, 1991; Sal-
kauskis, 1990; Vydiinas, 1990; Zibaitis, 1980, 1983; et al.). In the national
education programs and education standards (2003) is indicated, that “the
purpose of moral education is to help pupils create basis of moral culture,
revealing general human values, developing ability to decide and behave with
responsibility and wisdom while establishing their moral consciousness”
(2003, p. 64).

While the term ‘moral' culture’ had been used as far back as in the 18"
century (Kant, 1803), until the 20™ . morality and culture tended to be ana-
lyzed separately. Some studies on moral culture were carried out in the sec-
ond half of the 20" century (Fradlina, 1980; Glanzer, 2003; Patlakh, 2000;
Stankov, 1993; et al.), however, the literature is not abundant. In Lithuanian
philosophical writings, it was not until the end of the last century that moral
culture was more widely analyzed (Zemaitis, 1980, 1981; Krakauskas, 1976;

' In Lithuanian the concepts of morals and morality are differentiated. Morality is
understood as readiness of consciuosness and subconciuosness to behave according
to norms of goodness, and morals — as realized morality, moral behaviour (L. Jovai-
$a, 1995). This work is based on the concept of morality, though in some quatations
the term of morals used is left out.



Kuzmickas, 1976, 1980; Uzdila, 1993; Zibaitis, 1980, 1981, 1993; Kavolis,
1993; et al.).

Undoubtedly, with the changes in a society’s value system, the culture of
a person changes as well. The ideas of moral relativism spreading in modern
society propagate heterogeneous views on the role of morals in a human be-
ing’s life, and the place of separate moral values in their hierarchic structure
Modern literature on morality testifies that morality based on obligation is in
process being changed to morality based on aspiration, which is mainly de-
pendent on utilitarian values and identity (Leicester, C. Modgil, S. Modgil,
2000; Aspin, 2000; Nissan, 2000; Narvaez, 2002; et al.). Psychological and
pedagogical research (Aramavidiiité, 2005; MartiSauskiené, 2004; Bitinas,
2000, 2004; Jovaisa, 2001; Paskus, 1998; Pikiinas, 2001; et al.) shows that
the relationship students have with spiritual culture is also facing problems.
This is especially true with the students of senior school age (9-12 classes).
Therefore it is essential to analyze the moral culture of higher grade students
and possibilities of its development.

Among external and internal factors influencing the development of
moral culture, art is particularly important According to scholars of analytical
art philosophy (Jackiinas, 2004; Carroll, 2001; Danto, 1986; Deverreaux,
1998; Eaton, 2001; Levinson, 1998; et al.), there is a relationship between art
and the real world, which in turn means that art can influence a person’s mo-
rality. A possible influence of art on a person’s culture can be perceived in
the person’s cultural structure, consisting of cognitive schemes and models,
propagated by cognitive anthropology (D’Andrade, Strauss, 1992; Schwartz,
White, Lutz, 1992; De Munck, 2000; et al.). In the opinion of ethicists (Kra-
kauskas, 1976; Venskevi¢ius, 1981; Zibaitis, 1980; et al.), works of art are
effective means of shaping moral culture, as art distinguishes itself with deep
suggestiveness rather than through didactics or bare declaration. “Works of
art, when they are perceived and experienced aesthetically, can contribute to
the development of the moral culture of a person, as they express the concept
of a purposeful and meaningful life” (Zibaitis, 1980, p. 162). The possibilities
of the influence of art on the development of morality are also recognized by
educationalists (Aramavi¢itté, 1998; Bitinas, 2004; JovaiSa, 2003; Mar-
tiSauskiené, 2004; et al.). In the national education programs it is emphasized
that “the main goal of artistic education — to develop creative, spiritual and
physical abilities of pupils, to provide them with the basis of artistic and aes-
thetic competence, as well as with moral, socio-cultural and civil maturity*
(2003, p. 436).

Ever since the Antiquity, the influence of music as of a specific kind of
art on human morality is recognized (Plato, 1991; Aristotle, 1990; St. Au-
gustin, 1933; Schiller, 1999; et al.). As it is pointed out by A. Gaizutis



(2004), the belief in the educative power of music was particularly strong
during the classical and romantic period. However, modern art philosophy
also recognizes that music performs not only aesthetic, hedonistic, and com-
municative roles, but also cognitive, moral and social functions (Budd, 1995;
Elliot, 1995; Levinson, 1998; Meynel, 1986; Johnson, 2007; Matonis, 1991;
Jackiinas, 2004; et al.). It is also specified that the moral function of music is
particularly distinctively revealed in musical activity (Danto, 1986; Elliot,
1995; et al.).

Lithuanian music pedagogy has also inquired into the educative possibili-
ties of musical activity. Musical activity and its influence on education of a
person have been discussed from a theoretical-methodological point of view,
in the scientific works of E. Baléytis (1968, 1994), A. Katiniené (1998),
Z. Rinkevi¢ius (2002, 2006), J. Kievisas (1997, 2000, 2008), and Z. Mar-
cinkevicius (1974). From a more empirical perspective, the influence of mu-
sical activity has also been investigated: on the musical culture of pre-school
children (Katiniené, 1998) and their musical abilities (Se¢kuvienée, 2004); on
the creativity of primary school age children (Girdzijauskiené, 2002) and on
the development of their attitudes towards values (Rauduvaité, 2007); on the
musical-aesthetic education of higher form students (Jareckaité, 1987); on
different age students’ artistic culture and its stimulation in educational proc-
esses (J. Kievisas, A. Kievisas, 2008). Finally, the interrelations between mu-
sical activity and the morality of students have been analyzed in the works of
A. Pili¢iauskas (1998) and L. Navickiené (2001), where the moral importance
of emotions, experienced while listening to music, is particularly emphasized.

However, it is evident that the influence of musical activity on students’
moral culture has not been sufficiently investigated empirically. Such re-
search would contribute to the substantiation of moral culture research, al-
lowing for the formulation of scientific research problems: how and what
influence musical activity can have on moral culture of higher grade students,
and how much this influence can be optimized.

The research object — the moral culture of higher form students and its
development with the help of musical activity.

The research goal — to reveal the tendencies of representation of higher
grade students’ moral culture and the opportunities of optimization of musi-
cal activity influence while developing it.

Hypothesis — more optimal influence of musical activity on moral cul-
ture of higher grade students is dependent on:

e stimulation of independent involvement of students into musical acti-
vity;

¢ harmonious use of different types of musical activities;



o stimulation of deeper experiences of aesthetic emotions in musical ac-
tivity;
o development of abilities to interpret music in a cultural context.

The research tasks:

e to present the concept of moral culture;

e to prepare a theoretical and empirical model of representation of moral
culture;

e to determine the peculiarities of the level of higher grade students’
moral culture;

e to evaluate the dependency of moral culture on school type and sex of
students;

e to reveal the state of musical activity and its influence on students’
moral culture;

e to present optimization strategies of the influence of musical activity on
students’ moral culture;

e to prepare methodological recommendations to music pedagogues.

The defensive thesis’ propositions:

1. Taking into consideration the unity of moral consciousness and behav-
ior in the concept of moral culture, the following are ascribed as the main
components of its representation: notional-evaluative, emotional and practi-
cal-creative. The content of the notional-evaluative component manifests
itself through perception and substantiation of moral values’ significance,
alongside with an evaluation of behavior; the content of the emotional com-
ponent — through moral experiences; the content of practical-creative com-
ponent — through moral decisions, moral acts and their motives.

2. The moral culture of higher grade students is not mature enough. The
level of maturity of moral culture depends on the type of school, providing
musical education, on sex of pupils, and on significance, purposefulness, ex-
pediency, dynamism and humanity of the musical activity being organized.

3. Musical activity can have a greater influence on notional-evaluative
and practical-creative components of moral culture. Personally significant
musical activity — on recognition of values of respect, sensitiveness, altruism,
love for a human being, on harmonious communication in cultural surround-
ings, on protection of traditions and cultural originality; socially significant
musical activity — on recognition of values of respect, responsibility, honesty,
on contextuality of moral evaluations and on harmonious communication in
cultural surroundings; purposeful musical activity — on recognition of moral
values, on harmonious communication in cultural surroundings, on protection
of traditions and other created values; expedient musical activity — on evalua-
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tion of moral behavior; dynamic activity — on aesthetic emotions felt while
performing and perceiving music; and humane activity — on respective, sensi-
tive, altruistic behavior.

4. Personal significance and purposefulness in musical activity matter
more to higher grade student than social significance and purposefulness.
Socially significant musical activity is not chosen often enough, and em-
ployment of musical creation is poor. The studied students choose classical
and popular music more often than sacral or ethnic music. More than a half of
the investigated students decide to join a musical activity and evaluate its
results independently. Less than a half of students dare to show their feelings,
and sense that a teacher really cares about them (as personality).

5. Optimization strategies for the influence of musical activity on the
moral culture of higher grade students relate to: 1) stimulation of independent
involvement of students into musical activity; 2) harmonization of the use of
different types of musical activities; 3) stimulation of more profound experi-
ences of aesthetic emotions in musical activity;, 4) development of abilities to
interpret music in cultural context.

Novelty and theoretic significance of the research results

The novelty of this research lies in the presented theoretical-empiric
model of representation of moral culture, encompassing the notional-
evaluative component (manifesting itself through perception and substantia-
tion of moral values’ significance, alongside with an evaluation of behavior);
the emotional component (through moral experiences); and the practical-
creative component (through moral acts and their motives).

For the first time in Lithuanian educational research, the peculiarities of
the level of moral culture of higher grade students is presented alongside with
their dependence upon school type providing different musical education
(comprehensive schools, secondary schools with a music profile, art gymna-
siums and choral singing music schools) and upon the sex of the students.

On the basis of the interrelations between musical activity and moral cul-
ture of higher grade students, it was determined that the influence of musical
activity on students’ moral culture is dependent on the significance, purpose-
fulness, expediency, and dynamism of the musical activity and the humanity
of relationships in it.

Optimization strategies for the influence of musical activity on the moral
culture of higher grade students were presented and examined with the help
of educational project: 1) the stimulation of independent involvement of stu-
dents into musical activity; 2) the harmonization of the use of different types
of musical activities; 3) the stimulation of more profound experiences of aes-
thetic emotions in musical activity; 4) the development of abilities to inter-
pret music in cultural context.

10



Practical significance of the thesis

The presented theoretical-empirical model of moral culture can help mu-
sic pedagogues to identify empiric manifestations of the content of separate
moral culture components.

Diagnostic research of higher grade students’ moral culture will allow
pedagogues to easier perceive what the moral culture of these students can be
like.

The presented educational project will give an incentive to pedagogues to
view musical activity as related to the students’ moral culture and enable
them to discover in it not only aesthetic and cognitive, but also moral func-
tions.

The presented recommendations could encourage teachers to apply prac-
tically verified optimization strategies of musical activity influence on moral
culture in pedagogic practice.

This thesis could also encourage researchers to inquire deeper into stu-
dents’ moral culture and its development with the help of musical activity in
the future.

The research structure and size

The research consists of an introduction, four parts, conclusions, recom-
mendations, the list of cited works and appendixes. 48 visual aids are given —
44 tables and 4 figures. There are 267 cited works used in this paper. Re-
search size — 162 pages (not including the list of cited works and appen-
dixes).

A REVIEW OF THE DISSERTATION’S CONTENT

The 1% part of the dissertation, “The Theoretical Basis of Moral Cul-
ture as seen in Various Theories”, consists of four chapters.

The 1% chapter, “Culture as a Multidimensional Phenomenon”, ana-
lyzes the concept of culture and its development on the basis of philosophi-
cal, psychological and educational literature. The historically formed opposi-
tion between the evolutional concept of culture, which was based on the
views of rationalism and positivism, ideas of continuous evolution and pro-
gress, and a humanistic concept of culture, formed in the works of representa-
tives of philosophy of culture and philosophy of life, where the centre of the
concept is a human being with one’s inner world, is presented. Culture is
discussed at the levels of an individual, a group and society, and in the inter-
relationship between these levels. The concept of personality culture, de-
scribing a person’s spiritual world and manifesting itself as an individual
cognitive system consisting of cognitive models and schemes, is presented.
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The 2™ chapter, “The Search for Moral Culture Concept”, tries to de-
scribe moral culture and analyse the conformity of the concept’s develop-
ment. The early concept of moral culture, which referred to the control of
human nature according to the requirements of perceived moral maxima, is
presented. The point of view that moral culture consists of societal behavioral
norms and values, to which an individual has to adjust, and the point of view
corresponding to the modern democratic processes and value pluralism, stat-
ing that moral culture is a result of interaction of societal value models and
choices of an individual, are analyzed. While constructing the concept of
moral culture, the interaction between an individual and society, the impor-
tance of cognitive processes, choice, evaluation, self-understanding and re-
spect, are referred to. On the basis of these insights the essence of moral cul-
ture is defined as “a unity of moral consciousness and character of behavior
determined by it, where a particular behavior, based on an internalization of
moral norms functioning in a particular culture, guarantees an acceptable
expression of an individual in the cultural surroundings”. In the sphere of
consciousness of moral culture the notional-evaluative and the emotional
components, and in the sphere of behavior — the practical-creative compo-
nent have been marked out.

The 3" chapter, “The Role of Art in the Development of Moral Cul-
ture”, seeks to present the evolution of connections between art and real life
in an historical context. The concepts of mimesis, catharsis and kalokagatia,
developed already in the Antiquity, are discussed. The ideas that the effect of
art on a human being is related to inner concord, harmony, purposefulness of
life, conformity of internal and external beauty, are presented. While the con-
cept of aesthetic experience, denying connections between art and other
spheres of life, presented in the 18" century by I. Kant dominated the study
of art for a long time, other philosophers (Schiller, 1999; Heidegger, 2003; et
al.) discovered much deeper and broader meanings of aesthetic experience.
Modern art theories, recognizing connections between art and non-artistic
reality and emphasizing various aspects of these connections (Adorno, 1984;
Carroll, 2001; Dewey, 1996; Eaton, 2001; Gardner, 1992; Godman, 1976;
Gadamer, 1999; Hospers, 1982; Jackiinas, 2004; Katalynas, 2003; Lamarque,
Olsen, 2003; Marcuse, 1977; Smith, 1992; et al.) are presented. The theory of
suggested art propositions, thoroughly explaining the cognitive function of
art, is analyzed in detail. This theory is presenting the interpretation process
of art, revealing the primary, direct meaning, which does not perform a cog-
nitive function, and which is implicated by means of expression of a work of
art and deep meaning, which performs a cognitive function, and which is
related to the experience of a perceiver. Based on an analysis of philosophical
literature it is stated that the moral function of art is disclosed through a deep
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meaning of a work of art, related to the experience of the viewer and under-
stood in the form of artistic narratives. Narratives express the connections of
a work of art with reality in the common context of a creator and a viewer
with the help of a sequence of percepts (events, propositions, concepts, states,
emotions and other), linked to each other by causative relations.

In the 4™ chapter, “Musical Activity — the Agent of Moral Culture”, the
specific character of musical activity and its aesthetic, cognitive and moral
functions are analyzed. These functions are revealed in musical activity,
while relating musical form, elements of music language (melody, harmony,
rhythm, texture) and means of its expression with primary and deep meaning
of music. While musical works are rarely related to a specific plot or situation
and do not provide new moral knowledge, propositions suggested by music,
and narratives, generated on that basis, encourages one to rethink existing
values, attitudes and relations, while the emotional effect of music helps to
internalize discovered meanings and insights, and reveal possibilities of their
use in new situations.

The activity types or modes forming musical activity are presented:
1) performing music (singing, playing); 2) creation (improvisation, arrange-
ment, composing); 3) practice of music language; 4) analysis and evaluation
of listened to and/or performed music; 5) appliance of musical knowledge
and abilities in socio-cultural life. These types of activity have the systemic
character. It is stated that while joining these different modes into a system,
the aesthetic experience and its interpretation in the cultural context become a
support point. The indications of effectiveness of musical activity are distin-
guished: purposefulness, significance, expediency, dynamism and humane-
ness of the activity.

Attempts to practically relate moral and musical education in Lithuania
and worldwide are discussed as well: a program called “Higher Order Think-
ing, HOT Schools* applied in Connecticut in the US, a program called
“Psalmus Humanus” in Hungary — a program of Artistic Education developed
by the Russian educationalist A. N. Maliukov (1999), the methods of emo-
tional imitation (Navickiené, 2001), realization of personal and intonational
meaning (Pili¢iauskas, 1998) carried out in Lithuania; and the experience at
Klaipéda Vydiinas secondary school and some other schools are presented.

The 2™ part of the dissertation, “The Research Methodology of
Higher Grade student’ Moral Culture and Musical Activity”, consists of
four chapters.

In the 1% chapter, “The Characteristics, Logical Sequence and Meth-
odological Regulations of the Research”, firstly, the systemic logics is de-
scribed, consisting of: 1. Analysis of the philosophical, psychological and
educological literature, of the Internet data, on the basis of which the concept
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of moral culture is presented, and the theoretical-empiric model of moral cul-
ture is developed. 2. Preparation of complex methodology of the diagnostic
research of higher grade student’ moral culture. 3. The diagnostic research of
higher grade students‘ moral culture including 390 9™ to 12" grade students
of different type schools (comprehensive schools, specialized secondary
schools with intensive musical training, art gymnasiums and choir singing
music schools). 4. The diagnostic research of higher grade students’ musical
activity, which helps to present the state of this activity and its connections
with moral culture. 5. Quantitative (statistical) and qualitative analysis of the
research data. 6. The project of higher grade students’ moral culture devel-
opment, which provides an opportunity to identify and evaluate optimization
strategies of musical activity influence on moral culture: 1) stimulation of
independent involvement of students into musical activity; 2) harmonization
of the use of different types of musical activities; 3) stimulation of more pro-
found aesthetic emotions; 4) development of abilities to interpret music in
cultural context. 7. The performance of the second section of the research,
which enables the identification of changes in the moral culture of the pilot
group of students. 8. Formulation of work conclusions, preparation of rec-
ommendations to music pedagogues.

In this chapter the methodological basis of the research is presented. It is
based on the ideas of philosophy of culture (Salkauskis, 1990; Maceina,
1991; et al.), the view of cognitive anthropology on the culture of a personal-
ity (Schwartz, 1978; D’ Andrade, Strauss, 1992; Quin, 1997; et al.); the phe-
nomenological position (Husserl, 2005; et al.), insights of existential philoso-
phy (Heidegger, 1992; Sartre, 1974; Jaspers, 1989; et al.); and hermeneutical
philosophy (Heidegger, 2003; Gadamer, 1999; et al.); aesthetics of analytic
tradition (Lamarque, Olsen, 2006; Levinson, 1998; Eaton, 2001; Jackiinas,
2004; et al.); and humanistic pedagogy and psychology (Maslow, 1997, 2003;
Rogers, 1995; Bakutyte, 2001; et al.).

The 2™ chapter, “The Diagnostic Research on Moral Culture”, intro-
duces a model of representation of moral culture, which is created on the ba-
sis of an analysis of scientific literature and is tested by an expert method.
The model consists of notional-evaluative, emotional and practical-creative
components. The content of the notional-evaluative component manifests
itself through perception and substantiation of the significance of moral val-
ues, and an evaluation of behavior; the content of the emotional component —
through moral experiences; and the content of practical-creative component
— through moral decisions, moral acts and their motives (table 1).
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Table 1. The Empirical-Theoretical Model of Representation of

a Personality’s Moral Culture

Culture Elements | Criteria of Empirical indications
compo- of their evaluation
nents content
Notional- | Perception | The level of | - Shows very high recognition of
evalua- of signifi- | recognition | value.
tive com- | cance of of values’ - Shows high recognition of value.
ponent moral significance
values
Substan- The depth of | - Substantiates personal significance of
tiation of | substantia- | moral values.
signifi- tion of val- - Substantiates social significance of
cance of ues’ signifi- | moral values.
moral cance
values
Evalua- Moral va- - Evaluation of behavior is based on
tions of lidity of moral values.
behavior evaluation - Evaluations of behavior relate to the
norms of microsurroundings and mac-
rosurroundings.
Contextua- | - While evaluating behavior, internal
lity of and external circumstances of the situa-
evaluation tion are taken into consideration.
- While evaluating behavior, the inter-
relations of internal and external cir-
cumstances of the situation are taken
into consideration.
Emo- Moral Purposeful- | - Satisfaction with emotions that form
tional emotions ness of emo- | the kernel of moral experiences.
compo- tions - Satisfaction with emotions related to
nent moral experiences.
Practical- | Moral Independ- - Free decision to limit one’s wishes in
creative decisions | ence of accordance with the requirements of
compo- decisions moral values.
nent - Decision to behave properly under
the influence of others.
Conscious- | - Foreseen personal consequences of
ness of de- one’s behavior.
cisions - Foreseen social consequences of
one’s behavior.
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Moral acts | Stability of | - Often successful realization of moral
behavior values through concrete actions.

- Often successful in behaving in ac-
cordance with the requirements of
moral values.

Creativity - Inventive behavior while practically
of behavior | realizing moral values.

- Proposing new ideas for realization
of moral values.

Motives of | Hierarchy - Behavior is controlled by motives,
behavior of behavior | directly related to moral values.
motives - Behavior is controlled by significant

motives, which are not directly related
to moral values.

Seeking to base the appropriacy of the moral culture model and the re-
search methodology created on its basis, factor analysis was carried out using
the method of main components. Seeking to verify the validity of the re-
search data, Cronbach’s alpha coefficient was calculated, which equals 0.769,
thus, confirming that the research data is reliable. The reliability of this data
was confirmed by KMO index and Bartlett’s test of sphericity. The latter
allows the proposition that the empiric components of moral culture are sig-
nificant enough.

In this chapter the purpose of the diagnostic research of moral culture is
described — fo reveal and compare the peculiarities of representation of
higher grade students’ moral culture, studying in different type schools, in
notional-evaluative, emotional and practical-creative levels. This research
also tries to determine the dependence of representation of moral culture of
the investigated pupils on their sex and on the quality of studies.

This chapter also presents the research methodology of higher grade stu-
dents’ moral culture which to a smaller or greater extent has involved the
following models, theories or tools: inventories of moral values and behavior
of an educated person, which tried to elucidate the degree of recognition of
values and significance of their manifestation; method of situations — investi-
gating contextuality and substantiation of behavior evaluations; a test of a
personality emotional purposefulness adapted by/from B. Dodonov — inquir-
ing into the degree of the benevolence of the investigated pupils towards
emotions; the inventory of negative moral emotions by J. Haidt — analyzing
the efficiency of these emotions on the behavior of respondents; the inventory
of the ways of decision making — investigating consciousness and independ-
ence of decisions, inventories of behavior and motives — examining the stabil-
ity, creativity and hierarchy of motives of the respondents’ moral values’
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manifestation in concrete actions; statistical research methods: descriptive
statistics, correlative analysis (Spearman’s correlation coefficient), Chi
square criterion, factor analysis, KMO index, Bartlett’s test of sphericity, and
Cronbach’s alpha coefficient. The research data was processed using the 13"
version of the SPSS (Statistic Pachage for Social Sciences) software.

In the 3™ chapter, “The Diagnostic Research on Musical Activity”, the
model of music activity efficiency, which is based on the criteria of signifi-
cance, purposefulness, expediency, dynamism and humanity, and which be-
came the basis for this research, is presented. The organization of the re-
search was based on the presumption that higher grade students’ moral cul-
ture can be influenced with the help of musical activity. Thus, the aim of the
research was: 1) to elucidate the state of musical activity of higher grade stu-
dents; 2) to reveal the possible influence of musical activity on higher grade
students’ moral culture; 3) to compare the peculiarities of musical activity of
different school type students. During the research a questionnaire was pre-
sented, which consisted of questions that helped to describe the significance,
purposefulness, expediency, dynamism and humanity of higher grade stu-
dents’ musical activity. The statistical analysis of the research data was car-
ried out using the 13" version of the SPSS (Statistic Pachage for Social
Sciences) software.

In the 4™ chapter, “The Project of Moral Culture Development”, the es-
sence and the purpose of the educational project are described, which was
aimed on practical tests of some optimization strategies of musical activity
influence on moral culture of higher grade students. Since the research re-
vealed rather low level of notional-evaluative component of moral culture, it
was — in view of its statistically important relations to the practical-creative
component — believed that reaching a higher level of this component could
positively affect the level of the practical-creative component, and through
that, reach a higher level of moral culture of the investigated students. On this
basis, the goal of the educational project was set — to assist higher grade stu-
dents in reaching higher level of the notional-evaluative component of moral
culture, by more optimally using opportunities provided by musical activity
in a secondary school. The project tasks thus included: 1) stimulation of in-
dependent involvement of students into musical activity; 2) harmonization of
the use of different types of musical activities while developing moral cul-
ture; 3) stimulation of more profound aesthetic experiences; 4) development
of abilities to interpret music in cultural context. These tasks enabled the
formulation of optimization strategies for the influence of musical activity on
moral culture of higher grade students. The mentioned strategies were im-
plemented in: music lessons, providing an opportunity to listen to, analyze
and interpret musical works, study music language; choir activity — to per-
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ceive social significance of choral singing and to play significant social roles;
the musical project “Folk Music in Modern Colors” — providing favorable
conditions for manifestation of music creation mode, experience and percep-
tion of aesthetic emotions; and activities organized by class teachers — allow-
ing to integrate musical activity with the everyday school life of the students.

While carrying out this educational project the following principles were
observed: the significance of musical activity; paying attention to the peculi-
arities of moral culture components and to the cultural context of musical
works; integrity of musical modes; independence of choice; aesthetics of mu-
sical activity; mastery of music performance; communication skills; en-
hancement of the experience of positive emotions; and humaneness of peda-
gogic relationship. A number of methods were applied: analysis, music inter-
pretation, assessment, heuristic conversation, creative workshop, problem-
based teaching, narration, illustration, emotional prepossession, application
of various perspectives, discussion networks, purposeful imagination, think-
ing map and reflection.

The educational project “The Development of Moral Culture with the
Help of Musical Activity” was carried out in Klaipéda Vydiinas secondary
school from February till May 2007 on the author’s initiative. 29 tenth grad-
ers and 22 twelfth graders from musical classes took part in the project, hence
all together 51 students. The project was carried by the author himself (as a
music teacher and a project coordinator), leaders of the youth choir, class
teachers of the above mentioned students, as well as, teachers of music, ethics
and theatre.

The 3" part of the dissertation, “The Results of the Research on
Higher Grade students’ Moral Culture and Musical Activity”, consists of
seven chapters.

In the 1* chapter, “The Level of Notional Evaluative Component”, the
data on perception and substantiation of moral values’ significance, and be-
havior evaluation is presented. While investigating the level of recognition of
moral values — respect, sensitiveness, altruism, responsibility, loyalty, love
for a human being, tolerance, honesty, justice, self-control — students were
asked to rank the values (vertical section). The following data was received
(table 2).
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Table 2. The Recognition of Moral Values’ Significance of Higher Grade
students (no., per cent)

he level of their] Very Im- More Not Less | Little Not
importance impor- | por- impor- very impor{ impor- | im-
tant tant tant than | impor- | tant | tant por-
not very | tant than tant
Values impor- not
tant very
impor
tant
Respect 173 99 55 38 14 8 2
44,4 25,4 14,1 9,7 3,6 2,3 0,5
Sensitiveness 31 70 68 100 58 35 28
7,9 17,9 17,4 25,6 14,9 | 9,0 7,2
Altruism 15 19 26 66 53 91 120
3,8 4,9 6,7 16,9 13,6 | 233 30,8
Responsibility 60 77 50 92 49 38 24
154 19,7 12,8 23,6 12,6 | 9,7 6,2
Loyalty 55 63 84 71 41 44 32
14,1 16,2 21,5 18,2 10,5 | 11,3 8,2
Love for 159 65 32 57 32 29 16
a human being 40,8 16,7 8,2 14,6 8,2 7,4 4,1
Tolerance 13 25 40 98 79 78 57
33 6,4 10,3 25,1 20,3 | 20,0 14,6
Honesty 64 85 78 80 32 35 16
16,4 21,8 20 20,5 8,2 9 4,1
Justice 37 63 69 94 45 46 36
9,5 16,2 17,7 24,1 11,5 | 11,8 9,2
Self-control 22 30,3 63 92 60 56 67
5,6 7,7 16,2 23,6 154 | 144 17,2

The research results revealed that the investigated students consider re-
spect as a particularly important value. The value of love for a human being
is considered to be very important, and the values of responsibility, loyalty
and honesty are also considered important. These values are recognized as
important by other investigators (Lickona, 1991; Bitinas, 2004; Kuzmickas,
2001; Aramavicitté, 1998, 2005) as well.

The manifestations expressing the content of the values mentioned above
were presented for evaluation (horizontal section). While creating a portrait
of an attractive cultural person with the help of these manifestations, the in-
vestigated students marked out respect, honesty, responsibility, and love for a
human being as very significant moral values, and justice, sensitiveness, al-
truism, loyalty as significant moral values. However, less than a half of the
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investigated students could explain the significance of these values. Problem-
atic situations presented to the investigated students revealed that the level of
behavioral evaluations does not correspond to the level of recognition of
moral values: the largest group of the investigated students explained their
behavioral evaluations in terms of their own welfare, not paying much atten-
tion to the harmony of internal and external circumstances. This leads to a
conclusion that the level of the notional-evaluative component of moral cul-
ture is not high.

In the 2" chapter, “The Peculiarities of the Level of the Emotional
Component”, the purposefulness of experiences of higher grade students ac-
cording to the level of benevolence towards separate emotions is described. It
was determined that communicative, altruistic, praxical emotions related to
moral values are more significant to the investigated students. On the other
hand, the emotions, which have weaker links with moral values or even do
not have any links with them at all (gnostic, glorious, romantic, hedonistic,
pugnacious), are also recognized partially. It was inquired into the signifi-
cance of negative moral emotions to higher grade students and it was re-
vealed that the behavior of students can be influenced by guilt for committed
harm, unfulfilled promise, undone work, anger because of injustice, disgust
with hypocrisy, and toadyism.

In the 3" chapter, “The Level of Practical-Creative Component”, the
behavior of the investigated students as a practical manifestation of moral
culture is analyzed. Since an individual tends to consider how to behave bet-
ter before behaving, the data on decision making, as a condition of concrete
behavior, is presented. The analysis of the data showed that before making
decisions on how to behave, the majority of students tend to limit wishes and
impulses voluntarily in accordance with the requirements of moral values.
However, the importance of conscious decision is recognized only by just
more than a half of the investigated pupils. Thus, the level of decision-
making is evaluated as not very high.

The stability of behavior expressing moral values, was studied. It was
found, that moral values are expressed differently (Fig. 1).
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Fig. 1. The stability of moral behavior of higher grade
students

Higher grade students often succeed in expressing the most important
moral values by stable behavior — to behave with respect and honesty, to be
loyal, to get along with cultural surroundings harmoniously, to take care of
others. At the same time, the stability of behavior embodying justice was
ascertained as low, and the stability of behavior embodying responsibility
and altruism — as not very high.

It was revealed that creativity of moral behavior usually manifests itself
by its flexibility, more rarely — by harmony and lightness. The research on
behavior motives’ hierarchy showed that the investigated students consider
the motives dependent on needs as the most significant. The motives of the
cognitive group, which are more closely related to moral values, are consid-
ered less significant. Since the practical manifestations of some values lack
stability and behavior motives are not enough orientated towards moral be-
havior, the level of practical-creative component of moral culture is also not
very high.

In the 4™ chapter, “The Interrelations of Moral Culture Components”, it
is stated that the majority of moral culture components are meaningly related
to each other. The biggest number of interrelations was identified among #i-
erarchy of motives, consciousness, independence of moral decisions, and
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stability of behavior. The interrelations discovered between substantiation
and contextuality of moral evaluations and significance of behavior motives
creates an impression that moral evaluations can influence the practical-
creative component of moral culture. Aesthetic emotions experienced during
the perception and performance of musical works, are closely related to
moral behavior. Decisions to limit one’s wishes and impulses, consciously
foresee the consequences of one’s actions are also closely related to moral
actions, therefore, can influence the representation of moral culture.

The 5™ chapter, “Moral Culture depending on School Type and Sex”,
reveals that stable behavior is mostly characteristic of students of choral mu-
sic schools: they more often succeed in behaving respectfully, harmoniously
communicating with people, preserving traditions and cultural originality.
While comparing this result with behavior of other schools’ students it is es-
tablished that the stability of behavior of art gymnasiums’ students in pre-
serving traditions is very close to it, while the stability of respectful behavior
in specialized secondary schools with a music profile and regular secondary
schools is almost similar. The level of respectful behavior of the students of
art gymnasiums and the preservation of traditions and cultural originality of
secondary school students differ the most from the research data from choral
singing schools.

It has also been discovered that more girls than boys recognize the sig-
nificance of moral values and substantiate it deeper. Emotions related to
moral values are more likable to girls. These facts guarantee more favorable
opportunities for a maturity of the moral culture of girls.

In the 6™ chapter, “The Characteristics of the Musical Activity of Higher
Grade students”, the information about the state and peculiarities of the mu-
sical activity of higher grade students in various types of schools is presented.
Since musical activity was evaluated in accordance with the criteria of sig-
nificance, purposefulness, expediency, dynamism and humanity, this chapter
seeks to describe the point of view of the investigated students towards musi-
cal activity. While investigating the significance of musical activity, the aim
was to elucidate the point of view of the students towards what meaning par-
ticipation in musical activity gives to them, and what opportunities provided
by musical activity they usually take (Fig. 2).
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Fig. 2. The frequencies of personal and social significance of
musical activity

It has been proved that the personal significance of musical activity is
more often recognized by students than social significance. It has also been
discovered that students more often pursue personally significant activity
goals. An insufficient choice of socially significant musical activities and a
weak use of musical creation in musical activity have also been revealed. The
investigated students more often choose classical and popular music in their
musical activity than sacral or ethnic music. Just more than a half of them
decided to join a musical activity and to evaluate its results independently.
Less than half of the students dared to show their feelings and feel that a
teacher cares for them as individuals. The musical activity of higher grade
students therefore lacks social significance, and the level of dynamism and
humaneness of this activity is thus not very high either.

In the 7™ chapter, “The Interrelations between Musical Activity and
Moral Culture”, it is demonstrated that musical activity can have a greater
influence on the notional-evaluative and practical-creative components of
moral culture. Personally significant musical activity can influence the re-
cognition of values of respect, sensitiveness, altruism, love for a human be-
ing, harmonious communication in cultural surroundings, preservation of
traditions and cultural originality; socially significant musical activity — the
recognition of values of respect, responsibility, honesty, contextuality of
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moral evaluations and harmonious communication in cultural surroundings,
purposeful musical activity — recognition of moral values, harmonious com-
munication in cultural surroundings, preservation of traditions and other cre-
ated values; expedient musical activity — evaluation of moral behavior; dy-
namic activity — aesthetic emotions experienced while performing and per-
ceiving music; and humane activity — respectful, sensitive, altruistic behavior.

The 4™ part of the dissertation, “Optimization Strategies for the In-
fluence of Musical Activity on Moral Culture of Higher Grade students”,
consists of 5 chapters.

The 1% chapter, “Stimulation of Independent Involvement of Students
into Musical Activity”, specifies that while stimulating independent involve-
ment of students into musical activity it is useful to present various alterna-
tive activity forms in music lessons, choral activity, and musical projects. It is
revealed how appealing elements are involved and applied, seeking to make
this activity more attractive: traditions are created, festivals, untraditional
events, projects are organized, and interesting people are invited. It is also
stated that it is useful to provide pupils with the feeling of partial independ-
ence, creating the possibilities of choice, which do not change the content of
the activity, educational programs, and essential questions of activity organi-
zation. A fully independent choice of activity is not possible at a secondary
school, as many of its elements are compulsory to students. However, the
motivation of activity choice should be stimulated while advancing the mas-
tery of playing music, by paying attention to the attractiveness of musical
activity goals to the investigated students: they should aim to relax, expe-
rience aesthetical satisfaction, and acquire knowledge.

In the 2" chapter, “Harmonization of Employment of the Use of Differ-
ent Types of Musical Activities”, it is specified how an attempt to harmonize
modes during the educational project was supported by aesthetic experience
(directedness towards musical work, felt freedom, detached affect, active
discovery and personal integration, sensation of wholeness). This means that
there was an effort to strengthen pedagogic effectiveness of separate modes
(listening to music, creation of music, playing music, development of music
language, socially significant musical activity), which are used insufficiently
or ineffectively, on the basis of aesthetic experience. It was believed that mu-
sical modes would form a harmonious system when they would have com-
mon contact points on the ground of aesthetic experience, their possibilities
to influence moral culture of pupils would be used effectively and propor-
tionally a sufficient number of students would take part in various activities.
Music performance and listening to it, providing aesthetic experience and
stimulating aesthetic emotions can become the axis of musical education in-
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tegrating all other modes. Making socially significant musical activities more
active (for example by organizing more concerts and projects), create more
possibilities for pupils to express themselves and provide others with aes-
thetic enjoyment, to play social roles, and to experience aesthetic emotions.
This activity thus becomes more effective, more attractive, and more students
want to take part in it. While listening to and evaluating musical works, it is
advisable to present students with various tasks that help them to get ac-
quainted with the music language of these works, with the circumstances of
their creation, stimulate students to relate these works to the real world by
choosing suggestive musical works, and by teaching the students to interpret
them. It is useful to create more favorable conditions for music creation by
stimulating the creative initiative of students, by creating informal surround-
ings for communication.

In the 3" chapter, “Stimulation of More Profound Experiences of Aes-
thetic Emotions in Musical Activity”, it is presented that during the project
there was an attempt to enhance the experience of aesthetic emotions using
the methods of heuristic conversation, narration, purposeful imagination,
emotional disposition and other. One of the underlying assumptionsis that
humane education, revelation of cultural and historic context of music being
performed and listened to, provided a possibility to purposefully imagine and
emotionally experience the circumstances of music creation, the surroundings
and the concrete situation of a lyric hero. It has been shown that aesthetic
experiences stimulated by the form of a musical work and by music language
assist in deeper sensation, internalization of meanings and insights discovered
in the interpretation process, enrich and fortify the emotions stimulated by
cultural information. It is advisable to prepare and prepossess students ade-
quately for listening to music and performances of music by presenting ques-
tions and tasks diverting their thinking. New musical intonations should be
introduced gradually, comparing them with already known ones, so that stu-
dents can get used to them and render them with corresponding emotional
meaning. It is purposeful to create humane and safe, surroundings based on
respect, trust and cooperation, which create conditions for aesthetic experi-
ences.

In the 4™ chapter, “The Development of Abilities to Interpret Music in
Cultural Context”, it is shown how students were taught to interpret musical
works, aiming to reveal their meaning. The students were trained to discover
perfunctory, direct meaning conveyed by music language and means of ex-
pression of a musical work, and profound, implied meaning, which is directly
related to personal experience of a perceiver or the circumstances of the crea-
tion of a musical work. While interpreting musical works, it is important to
psychologically prepare and prepossess students, diverting their thinking in
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an appropriate direction by purposeful tasks and questions, so that discovered
associations and insights will have moral meaning. Musical works character-
istic of figurative intonations, rich images and associations, should be chosen
for interpretation, as they are easily related to real-life phenomena.

In the 5™ chapter, “The Assessment of Changes in Representation of

Moral Culture”, changes in the moral culture of higher grade students are

presented, which were established after the analysis of the data of the second
session of research, carried out after the educational project. During the edu-
cational project, after the strategies mentioned above had been applied, some
statistically significant changes in notional-evaluative component of moral
culture, testifying higher substantiation and contextuality of moral evalua-
tions were identified. At the same time the recognition of moral values (re-
sponsibility, loyalty and justice) increased (Fig. 3).

66,9 67,9

61,5 ]

Recognition of | Substantiation | Evaluations of . Recognition of | Substantiation | Evaluations of
values of values behavior values of values behavior
significance significance significance significance

Project group Control group

OHigh ELow

I — research before the project , II — research after the project

Fig. 3. Changes in the level of the notional-evaluative component of
the moral culture of students from the project and control groups

The comparative analysis of the data reveals that during the project the

share of the students in the project group who could explain the significance
of values increased from 31.2 per cent to 55.1 per cent, i.e. by 23.9 per cent,
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meanwhile, in the control group this share decreased by 0.9 per cent. Also,
after the project the share of the students in the project group characteristic of
high level of moral evaluations increased significantly (from 32.2 per cent to
76.2 per cent, i.e. by 44.0 per cent), while in the control group the level of
moral evaluations after the project even decreased a little. These data tell
about the efficiency of strategies applied in the project. These changes helped
to confirm the research hypothesis that moral culture of higher grade students
can be influenced by application of planned educational strategies in musical
activity.

CONCLUSIONS

1. Referring to the insights of representatives of cultural studies, cogni-
tive anthropology, and educational sciences, moral culture in this work is
defined as a unity of moral consciousness and character of behavior deter-
mined by it, where a particular behavior, based on an internalization of mo-
rality norms functioning in a particular culture, guarantees an acceptable
expression of an individual in cultural surroundings. Taking into considera-
tion the concepts of moral consciousness and behavior, the following compo-
nents are ascribed as the most significant components of moral culture: no-
tional-evaluative, emotional, and practical-creative.

2. The level of notional-evaluative component manifests itself through
perception and substantiation of moral values, alongside with an evaluation
of behavior; the emotional component — through emotional experiences;
practical-creative component — through moral decisions, moral behavior and
its motives.

3. The data of the research of higher grade students’ moral culture shows
that:

3.1. The level of the notional-evaluative component is not high.
While the values of respect, honesty, responsibility, and love for a human
being are recognized as very important, and values of justice, sensitiveness,
altruism, loyalty as important, the maturity of moral evaluations does not
correspond to the level of recognition of moral values. The majority of the
investigated students frequently base their evaluations just on their personal
welfare, and do not pay enough attention to the harmony of internal and ex-
ternal circumstances of the situation.

3.2. Communicative, altruistic, praxical emotions related to moral
values and revealing the moral purposefulness of emotional experiences are
more important to the investigated students. On the other hand, emotions,
which have weaker links with moral values or even have no relationship to
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them (gnostic, glorious, romantic, hedonistic, pugnacious), are recognized
partially. Thus, the level of this component is considered to be average.

3.3. The stability of behavior expressing respect, loyalty, honesty and
love for a human being is rather high, showing practical representation of
these moral values, the stability of behavior expressing justice and altruism is
not very high, and the stability of behavior embodying responsibility is low.
The creativity of moral behavior usually manifests itself through its flexibil-
ity, and a little more rarely through its harmony and lightness. The investi-
gated students tend to reckon motives dependent on needs among the most
significant behavior motives. The motives of the cognitive group, which are
more closely related to moral values, do not take the highest places by sig-
nificance. Thus, the level of the practical-creative component of moral cul-
ture is not very high.

3.4. The level of decision making as significant condition of behavior
choice was evaluated as not very high. While making decisions on how to
behave, the majority of the students tended to restrict their wishes and im-
pulses voluntarily according to the requirements of moral values. However,
the importance of conscious decision is recognized only by a little more than
half the investigated students.

3.5. The moral culture of pupils of choral singing schools is a little
bit more mature in comparison with the moral culture of other school type
pupils. Stable and creative behavior manifesting itself while harmoniously
associating with cultural surroundings, expressing oneself in creative activity,
skillfully preserving traditions, cultural originality, and experiencing the
beauty of art and nature, is more often noticeable among the students of these
schools. Internal behavioral motives are more important to them. Moreover,
they substantiate the significance of moral values all the more. Pupils of art
gvmnasiums are not far behind the students of choral singing schools: more
significant differences among schools were established according to the be-
nevolence for emotions: students of choral singing schools evaluate aesthetic
emotions more favorably, meanwhile, students from art gymnasiums choose
glorious emotions. Students of regular secondary schools considerably drop
behind students of choral singing schools according to the significance of
harmonious communication with other people, stability of creative behavior,
and the significance of motives of internal motivation.

3.6. Girls more than boys recognize the significance of moral values
and can explain it. Moreover, girls consider emotions related to moral values,
which warrant more favorable opportunities to maturity of their moral cul-
ture, as more satisfying. On the other hand, moral values are more recognized
by students with high academic achievements. These students also tend to
have a more stable moral behavior as well.
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4. The data of the research confirmed the presumption that musical activ-
ity can influence the moral culture of higher grade students. Interrelations
among separate parameters of musical activity and components of moral cul-
ture revealed that:

4.1. Social significance of musical activity is meaningly related to the
recognition of values of respect, honesty, responsibility, to contextuality of
moral evaluations, to the stability of harmonious communication with cul-
tural surroundings, and the preservation and adaptability to the surroundings
of other created values. It has become evident that musical activity, providing
aesthetic admiration to the others, is vitally important to the stability of
moral behavior. Personally significant activity is closely related to the recog-
nition of values of honesty, respect, love for a human being, to the benevo-
lence for aesthetic emotions, to the stability of adjustment to the requirements
of the surroundings, harmonious communication with the surroundings, and
following the norms of behavior.

4.2. Connections among cognitive goals of musical activity — a wish
to get acquainted with and to evaluate oneself, to discover new insights, to
experience new impressions — and recognition of the values of respect, altru-
ism, love for a human being, benevolence for aesthetic emotions, independ-
ence and consciousness of decisions, clever preservation of traditions and
cultural originality were established. Socially significant activity goals — to
provide others with aesthetic satisfaction, to share experience — are related to
the stability of preservation of traditions and harmonious communication in
cultural surroundings.

4.3. Expediency of musical activity — use of concerts, cognition of
music language modes — is related to the stability of behavior expressing val-
ues of love for a human being, sensitiveness and altruism. On the other hand,
closer relations are found among the use of academic music and the recogni-
tion of moral values, benevolence for aesthetic emotions, consciousness of
decisions, harmonious communication in cultural surroundings and experi-
ence of art and natural beauty. Sacral music is related to the recognition of
respect, sensitiveness, love for a human being, benevolence for aesthetic
emotions, rational and independent behavior. Folk music has weaker relations
to moral culture, and popular music does not have any relation to it.

4.4. Dynamism of musical activity is meaningly related to notional-
evaluative and practical-creative components. A particularly significant rela-
tionship was ascertained between the independence of activity and the aes-
thetic emotions experienced while performing music. Humanism of musical
activity — support and compassion in the case of failure — is related to the
stability of moral actions — i.e. observing norms of behavior, preserving tradi-
tions, altruism, and representation of respect and tolerance.
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4.5. Personal significance and purposefulness in musical activity mat-
ter more to higher grade student than social significance and purposefulness.
Insufficient choice of socially purposeful musical activity and weak use of
musical creation in musical activity have been revealed as well. Moreover,
the investigated students more often choose classical and popular music than
sacral or ethnic music. Just more than half of the investigated students volun-
tarily decided to join a musical activity and evaluate its results independently.
Less than half of the students dared to show their feelings, and the same num-
ber of pupils felt that a teacher cares for them as individuals.

5. The condition of musical activity being revealed, and its interrelations
with moral culture enabled the establishment of the optimization strategies of
musical activity influence on moral culture: 1) stimulation of independent
involvement of students into musical activity; 2) harmonization of the use of
different types of musical activities; 3) stimulation of deeper experiences of
aesthetic emotions in musical activity; 4) development of abilities to interpret
music in cultural context.

5.1. While stimulating independent involvement of students into mu-
sical activity it is advisable to provide students with various alternatives to
choose between, to consolidate the attractiveness of the suggested activity by
organizing events, festivals, and projects, and by inviting interesting people.
The motivation of an activity choice could also be enhanced by raising the
mastery of music performance, paying attention to the attractiveness of musi-
cal activity goals to the investigated students: they should aim to relax, to
experience aesthetic satisfaction, to acquire knowledge, and at the same time
helping to perceive other, more significant goals of musical activity.

5.2. While seeking to harmonize the types of musical activities of mu-
sical activity it is useful to provide students with a rich, valuable and all-
round aesthetic experience in all the types of musical activity, owing to
which the modes would acquire common contact points, joining them into the
united system of musical activity. Music performance mode providing rich
aesthetic experience should be used more actively. Musical activity providing
aesthetic satisfaction to others is very much welcomed. Music listening mode
should be made more effective by presenting more diverse tasks, selecting
more suggestive music works, and teaching students to interpret them. More
favorable conditions for musical creation should be created as well, stimulat-
ing the creative initiative of students, using informal communication.

5.3. While seeking for a deeper experience of aesthetic emotions in
musical activity it is useful to describe the cultural and historical context of
musical works, which creates a possibility to imagine the circumstances of
the creation of a musical work, and the circumstances of a lyric hero’s activ-
ity. It is advisable to correspondingly prepare and prepossess students for
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listening to and performing music, to introduce new music intonations gradu-
ally so students can get used to them and experience their emotional mean-
ing. It is necessary to create humane and safe surroundings, stimulating aes-
thetic experiences.

5.4. While developing the ability to interpret music in cultural con-
text, it would be appropriate to stimulate students to look for interrelations
between the peculiarities of music language and associations and emotions
provoked by it. Also it is useful to develop the ability of students to discover
profound meaning in a musical work, to perceive the interrelations between
the primary view of created musical work and the personal experience or the
cultural historical surroundings of a composer. Musical works selected for
interpretation should distinguish themselves through figurative intonations,
rich images and associations, easily related to real-life phenomena full of
moral meaning.

6. Having applied the strategies mentioned above in the educational pro-
ject, some statistically important changes of notional-evaluative component
of moral culture were identified, testifying to a higher substantiation of va-
lues significance, substantiation and contextuality of moral evaluations. At
the same time the recognition of moral values (responsibility, loyalty and
justice) increased. The latter changes assisted in corroborating the research
hypothesis that higher grade students’ moral culture can be influenced by the
application of planned educational strategies in musical activity.
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SANTRAUKA

Tyrimo aktualumas. Intensyvi mokslo ir technologijy raida globalizaci-
jos salygomis, spartus ekonominés socialinés gerovés augimas neiSsprendzia
esminiy zmogaus biities problemy, netenkina dvasiniy poreikiy. Todél pasta-
ruoju laikotarpiu i§samiau diskutuojama apie visuomenés dvasing krize. Sia
prasme ypaé akcentuojamas i$skirtinis dorovés vaidmuo sudvasinant Zmo-
gaus prigimti. Lietuvoje (Aramavicitte, 1985, 2005; Bitinas 2000, 2004;
Dzenuskaité, 1984; Ivanauskiené, 1990, 2000; MartiSauskiené, 1993, 2004;
Sprindzitinas, 2000; Smitiené, 1999; Tamulaitien¢, 1984; Tijiinéliené, 2006;
Vaicekauskiené, 2002) ir pasaulyje (Lickona, 1991; Narvaez, 2005; Nissan,
2000; Phillips, 2000; Tate, 2000; Wilkinson, 2000; ir kt.) tyrinéjamos dorovi-
niy vertybiy bei idealy, doroviniy orientacijy ar doroviniy pozicijy ugdymo
galimybés. Lietuvos Respublikos Svietimo jstatymas taip pat ipareigoja ,,is-
ugdyti kiekvienam jaunuoliui vertybines orientacijas, leidziancias tapti doru,
siekianciu ziniy, savarankisku, atsakingu, patriotiskai nusiteikusiu zmogumi*
(2003, p. 2).

Dora, kaip viena i§ kultiiros raiskos formy, nagrinéjama ir kulttirologiniu
aspektu: neatsiejama nuo konkrecios kultiirinés aplinkos konteksto, vertybiy
ir tradicijy (Andrijauskas, 2000, 2003; Carroll, 2002; Fradlina, 1980; Jacki-
nas, 2004; Kuzmickas, 1980; Maceina, 1991; Salkauskis, 1990; Vydinas,
1990; Zibaitis, 1980, 1983; ir kt.). Bendrosiose ugdymo programose ir issila-
vinimo standartuose nurodoma, kad ,dorinio ugdymo paskirtis — padéti
moksleiviams susikurti dorinés kultiiros pagrindus, atskleidziant bendrasias
zmogaus vertybes, ugdant gebéjima atsakingai ir iSmintingai apsispresti bei
elgtis, brandinti doring samong* (2003, p. 64).

Nors dorovinés® kultiiros terminas vartojamas jau XVIII amziuje (I. Kant,
1803), bet véliau (iki XX a.) dorové ir kultiira buvo nagrinéjamos atskirai.
XX amziaus antrojoje pusé¢je vykdomi dorovinés kulttiros tyrimai (Fradlina,
1980; Glanzer, 2003; Patlakh, 2000; Stankov, 1993; ir kt.), kurie néra gausis.
Lietuvos filosofijoje doroviné kultiira taip pat placiau nagrinéjama praéjusio
amziaus pabaigoje (Zemaitis, 1980, 1981; Krakauskas, 1976; Kuzmickas,
1976, 1980; Uzdila, 1993; Zibaitis, 1980, 1981, 1993; Kavolis, 1993; ir kt.).

? Lietuviy kalboje skiriamos doros ir dorovés savokos. Dorové suprantama kaip sa-
monés ir pasamonés parengtis elgtis pagal gério normas, o dora — kaip realizuota
dorove, doras elgesys (Jovaisa, 1995). Siame darbe remiamasi dorovés savoka, nors
citatose palickamas jose vartojamas doros terminas.
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Be abejo, kintant visuomenés vertybinéms nuostatoms, keiciasi ir asmens
kultira. Dabartinéje visuomenéje plintancios dorovinio reliatyvizmo idéjos
propaguoja nevienalytj poziiiri { dorovés vaidmenj Zmogaus gyvenime, atski-
ru doroviniy vertybiy vieta ju hierarchinéje sarangoje. Siuolaikiniai dorovés
tyrimai liudija, kad pareigos dorové keiciasi | aspiracing dorove, pagrista uti-
litarinémis vertybémis ir identitetu (Leicester, C. Modgil, S. Modgil, 2000;
Aspin, 2000; Nissan, 2000; Narvaez, 2002; ir kt.). Psichologiniy ir pedagogi-
niy tyrimy duomenys (Aramavicitté, 2005; MartiSauskiené, 2004; Bitinas,
2000, 2004; Jovaisa, 2001; Paskus, 1998; Pikiinas, 2001; ir kt.) rodo, kad
mokiniy santykiai su dvasine kultlira taip pat tampa problemiski. Tai ypaé
pasakytina apie vyresniojo mokyklinio amziaus mokinius. Todél dabar ypac
aktualu analizuoti aukstesniyjy klasiy mokiniy doroving kultiirg ir jos ugdy-
mo galimybes.

Tarp iSoriniy ir vidiniy veiksniy, turinciy jtakos dorovinés kultiiros raidai,
iSskiriamas ir menas. Analitinés meno filosofijos atstovy (Jacktinas, 2004;
Carroll, 2001; Danto, 1986; Deverreaux, 1998; Eaton, 2001; Levinson, 1998;
ir kt.) poziiiriu, egzistuoja meno ir realaus pasaulio rysys, kurio pagrindu me-
nas gali daryti jtakaq asmens dorovei. Galima meno poveiki asmens kultiirai
leidzia jzvelgti ir kognityvinés antropologijos (D’Andrade, Strauss, 1992;
Schwartz, White, Lutz, 1992; De Munck, 2000; ir kt.) propaguojama asmens
kultiiros saranga, sudaroma i§ pazintiniy schemy ir modeliy. Etikos atstovy
(Krakauskas, 1976; Venskevi¢ius, 1981; Zibaitis, 1980; ir kt.) nuomone, me-
no kiriniai — veiksminga dorovinés kulttiros formavimo priemoné, nes menas
pasizymi dideliu jtaigumu ir jam néra biidingas didaktiSkumas ar nuogas dek-
laravimas. ,,Meno kiiriniai, kai jie Zmogaus suvokiami bei iSgyvenami este-
tiSkai, gali prisidéti prie jo dorovinés kulttiros ugdymo, nes isreiskia prasmin-
go ir turiningo gyvenimo samprata“ (Zibaitis, 1980, p. 162). Meno itakos
Bitinas, 2004; Jovais$a, 2003; MartiSauskiené, 2004; ir kt.). Bendrosiose ug-
dymo programose pabréziama, kad ,,svarbiausias meninio ugdymo tikslas —
plétoti moksleiviy kiirybines, dvasines ir fizines galias, suteikti meninés ir
estetinés kompetencijos bei dorinés, socialinés kulttirinés ir pilietinés brandos
pagrindus® (2003, p. 436).

Nuo antikos laiky pripazjstama ir muzikos, kaip specifinés meno rusies,
itaka zmoniy dorovei (Platonas, 1991; Aristotelis, 1990; Sv. Augustinas,
1933; Schiller, 1999; ir kt.). Kaip nurodo A. Gaizutis (2004), muzikos auklé-
jamaja galia buvo ypac tikima klasicizmo ir romantizmo laikotarpiu. Taciau
ir Siuolaikinéje meno filosofijoje pripazistama, kad muzika atlieka ne tik este-
ting, hedonisting, komunikacing, bet ir pazinting, doroving, socialing funkci-
jas (Budd, 1995; Elliot, 1995; Levinson, 1998; Meynel, 1986; Johnson, 2007,
Matonis, 1991; Jackiinas, 2004; ir kt.). Taip pat nurodoma, kad doroviné mu-
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zikos funkcija itin rySkiai atsiskleidzia muzikingje veikloje (Danto, 1986;
Elliot, 1995; ir kt.).

Lietuvos muzikos pedagogikoje taip pat gilinamasi { muzikinés veiklos
aukléjamasias galimybes. Teoriniu-metodologiniu aspektu muzikiné veikla ir
jos poveikis asmenybés ugdymui aptariami E. Bal¢ycio (1968, 1994), A. Ka-
tinienés (1998), Z. Rinkeviciaus (2002, 2006), J. Kieviso (1997, 2000, 2008),
Z. Marcinkeviciaus (1974) mokslo darbuose. Teoriniu ir empiriniu aspektais
muzikinés veiklos jtaka nagriné¢jama: ikimokyklinio amziaus vaiky muzikinei
kultiirai (Katiniené, 1998) ir muzikiniams gebéjimams (Seckuviené, 2004);
jaunesniojo mokyklinio amziaus vaiky kurybiskumui (Girdzijauskiené, 2002)
ir vertybiniy nuostaty ugdymui (Rauduvaité, 2007); aukstesniyju klasiy mo-
kiniy muzikiniam-estetiniam ugdymui (Jareckaité, 1987); skirtingo amziaus
mokiniy meninei kultirai ir jos skatinimui ugdymo procese (J. Kievisas,
A. Kievisas, 2008). Muzikinés veiklos ir mokiniy dorovés sasajos analizuotos
A. Piliciausko (1998), L. Navickienés (2001) darbuose, kur ypac pabréziama
muzikos klausymo metu patiriamy emocijy doroviné svarba.

Akivaizdu, kad muzikinés veiklos jtaka mokiniy dorovinei kulttirai néra
empiriskai tyrinéta. Tai prisideda prie dorovinés kultiiros tyrinéjimo aktua-
lumo pagrindimo ir leidzia suformuluoti moksling tyrimo problema: kaip ir
kokia itaka muzikiné veikla gali daryti aukstesniyjy klasiy mokiniy dorovinei
kultuirai ir kiek $ig jtaka imanoma optimizuoti.

Tyrimo objektas — aukstesniuyjy klasiy mokiniy doroviné kultiira ir jos
ugdymas muzikine veikla.

Tyrimo tikslas — atskleisti aukstesniyju klasiy mokiniy dorovinés kulti-
ros raiSkos tendencijas ir muzikinés veiklos jtakos optimizavimo galimybes
jaugdant.

Hipotezé — optimalia muzikinés veiklos jtaka aukstesniyju klasiy mokiniy
dorovinei kultiirai salygoja:

e savarankiSko mokiniy jsitraukimo | muziking veiklg skatinimas;

e harmoningas muzikiniy veikseny naudojimas;

e gilesniy estetiniy iSgyvenimy zadinimas muzikine veikla;

e geb¢jimy interpretuoti muzika kultiriniame kontekste plétoté.

Tyrimo uZdaviniai:

e pateikti dorovinés kultliros samprata;

e parengti dorovinés kulttiros raiskos teorinj-empirini modelj;

e nustatyti aukStesniyju klasiy mokiniy dorovinés kultiiros lygmens ypa-

tumus;

e jvertinti dorovinés kultiiros priklausomybe nuo mokyklos tipo ir mo-

kiniy lyties;

o atskleisti muzikinés veiklos biikle ir jtaka mokiniy dorovinei kultiirai;
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o iSryskinti muzikinés veiklos itakos mokiniy dorovinei kultiirai optimi-
zavimo strategijas;
e parengti metodines rekomendacijas muzikos pedagogams.

Tyrimo sisteminé logika apima: 1. Filosofinés, psichologinés ir eduko-
loginés literatiiros, interneto duomeny baziy analizg, kurios pagrindu
atskleidziama dorovinés kultliros samprata, kuriamas dorovinés kultiros
raiskos teorinis-empirinis modelis. 2. Aukstesniyjy klasiy mokiniy dorovinés
kultiiros diagnostinio tyrimo kompleksinés metodikos rengimq. 3. Auks-
tesniyjy klasiy mokiniy dorovinés kultiiros diagnostini tyrima, apémusi
390 skirtingy tipy mokykly (bendrojo lavinimo viduriné mokykla, viduriné
mokykla su muzikine pakraipa, meny gimnazija ir chorinio dainavimo muzi-
kos mokykla) 9-12 klasiy mokiniy. 4. Aukstesniy klasiy mokiniy muzikinés
veiklos diagnostinj tyrima, padéjusi atskleisti Sios veiklos biiklg ir jos sasajas
su dorovine kulttira. 5. Diagnostinio tyrimo duomeny kiekybing (statisting) ir
kokybing analizg¢. 6. Aukstesniyjy klasiy mokiniy dorovinés kultiiros ugdymo
projekta, igalinusi apibrézti ir patikrinti muzikinés veiklos itakos dorovinei
kultlirai optimizavimo strategijas: 1) mokiniy savanorisko jsitraukimo i mu-
ziking veikla skatinimas; 2) muzikiniy veikseny panaudojimo harmonizavi-
mas; 3) gilesniy estetiniy emocijy iSgyvenimo Zadinimas; 4) gebéjimy interp-
retuoti muzika kultGriniame kontekste plétoté. 7. Diagnostinio tyrimo antraji
pjuvi, igalinusi nustatyti projektinés grupés mokiniy dorovinés kultiiros
poky¢ius. 8. Darbo i$vady formulavima, rekomendacijy muzikos pedago-
gams rengima.

Tyrimo metodologinés nuostatos remiasi: kultiiros filosofijos (Salkaus-
kis, 1990; Maceina, 1991; ir kt.) idéjomis, kognityvinés antropologijos
(Schwartz, 1978; D’Andrade, Strauss, 1992; Quin, 1997; ir kt.) pozitriu i
asmenybés kultlira; fenomenologine (Husserl, 2005; ir kt.) pozicija, egzisten-
cinés filosofijos (Heidegger, 1992; Sartre, 1974; Jaspers, 1989; ir kt.) ir her-
meneutinés filosofijos (Heidegger, 2003; Gadamer, 1999; ir kt.) nuostatomis;
analitinés pakraipos estetika (Lamarque, Olsen, 2006; Levinson, 1998; Ea-
ton, 2001; Jackiinas, 2004; ir kt.); humanistinés pedagogikos ir psichologijos
(Maslow, 1997, 2003; Rogers, 1995; Bakutyté, 2001; ir kt.) nuostatomis.

Ginamieji disertacijos teiginiai:

1. Atsizvelgus i dorovinés samonés ir elgesio vienoveg dorovinés kultiiros
sampratoje, prie svarbiausiy jos raiSkos komponenty priskirtina: prasmi-
nis-vertinamasis, emocinis ir praktinis-kurybinis. Prasminio-vertinamojo
komponento turinj iSreiskia doroviniy vertybiu reik§mingumo suvokimas
ir pagrindimas, taip pat ir elgesio vertinimas; emocinio komponento —
doroviniai iSgyvenimai; praktinio-kitrybinio — doroviniai apsisprendimai,
doroviniai poelgiai ir jy motyvai.
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Aukstesniyjy klasiy mokiniy doroviné kultira néra pakankamai brandi.
Dorovinés kultiiros brandumo lygis priklauso nuo mokyklos, suteikian-
¢ios muzikinj i$silavinima, tipo, mokiniy lyties ir organizuojamos muzi-
kinés veiklos prasmingumo, kryptingumo, tikslingumo, aktyvumo bei
humaniskumo.

Muzikiné veikla didesn¢ itaka gali daryti prasminiam-vertinamajam ir
praktiniam-kiirybiniam dorovinés kultliros komponentams. Asmeniskai
prasminga muzikiné veikla — meilés zmogui, pagarbos, jautrumo, alt-
ruizmo, vertybiy pripazinimui, darniam bendravimui kult@irinéje aplinko-
je, tradicijy ir kultlrinio savitumo saugojimui; socialiai prasminga
muzikiné veikla — pagarbos, atsakomybés, saziningumo vertybiy pripa-
zinimui, doroviniy vertinimy kontekstualumui ir darniam bendravimui
kultarinéje aplinkoje; kryptinga muzikiné veikla — doroviniy vertybiy
pripazinimui, darniam bendravimui kultiiringje aplinkoje, tradicijy bei
kity sukurty vertybiu saugojimui; tikslinga muzikiné veikla — doroviniy
vertybiy pripazinimui ir doroviniams apsisprendimams; aktyvi veikla —
muzikos atlikimo ir suvokimo metu patiriamoms estetinéms emocijoms;
ir humaniska veikla — pagarbiam, jautriam, altruistiSkam elgesiui.
Muzikinéje veikloje aukstesniyjy klasiy mokiniams svarbesnis asmeni-
nis, o ne socialinis muzikinés veiklos prasmingumas ir tikslingumas, ne-
pakankamai pasirenkama socialiai prasminga muzikiné veikla, silpnas
muzikinés kiirybos panaudojimas. Tiriamieji dazniau renkasi klasiking ir
populiariaja muzika nei sakraling ar etning. Daugiau kaip pusé tiriamujy
savarankiskai nusprendzia isitraukti i muziking veikla ir savarankiskai
vertina jos rezultatus. Maziau negu pusé¢ mokiniy drista parodyti savo
jausmus, jaucia, kad ripi mokytojui kaip asmenybés.

Muzikinés veiklos jtakos aukstesniyjy klasiy mokiniy dorovinei kultarai
optimizavimo strategijos sietinos su: 1) mokiniy savarankisko jsitrauki-
mo | muzikine veiklq skatinimu; 2) muzikiniy veikseny panaudojimo har-
monizavimu, 3) gilesniy estetiniy iSgyvenimy Zadinimu muzikine veikla;
4) gebéjimy interpretuoti muzikq kultiriniame kontekste plétote.

Tyrimo rezultaty naujumas ir teorinis reik§mingumas
Siame tyrime nauja tai, kad buvo parengtas dorovinés kultiiros raiskos te-

orinis-empirinis modelis, apimantis prasminj-vertinamqji komponenta (is-
reiSkiama per doroviniy vertybiy reik§mingumo suvokima, pagrindima ir
elgesio vertinima), emocing (per dorovinius iSgyvenimus) ir praktini-kiirybini
(per dorovinius poelgius ir ju motyvus) komponentus.

Pirma karta Lietuvos edukologijoje atskleisti auksStesniyjy klasiu mokiniy

dorovinés kultiiros lygmens ypatumai ir ju priklausomybé nuo mokyklos,
suteikiancios skirtinga muzikini i$silavinima, tipo (bendrojo lavinimo viduri-

37



nés mokyklos, vidurinés mokyklos su muzikine pakraipa, meny gimnazijos ir
chorinio dainavimo muzikos mokyklos) bei mokiniy lyties.

Remiantis aukstesniyjy klasiy mokiniy muzikinés veiklos ir dorovinés
kultoros sasajomis, nustatyta, kad muzikinés veiklos itaka mokiniy dorovinei
kulttorai salygoja muzikinés veiklos prasmingumas, kryptingumas, tikslingu-
mas, aktyvumas ir santykiy humaniskumas joje.

ISryskintos ir ugdymo projekto metu patikrintos muzikinés veiklos itakos
aukstesniyjy klasiy mokiniy dorovinei kultlirai optimizavimo strategijos:
1) savarankisko mokiniy isitraukimo i muziking veikla skatinimas; 2) muzi-
kiniy veikseny panaudojimo harmonizavimas; 3) gilesniy estetiniy i§gyveni-
my zadinimas muzikine veikla; 4) geb¢jimy interpretuoti muzika kultfirinia-
me kontekste plétoté.

Praktinis darbo reik§mingumas

Parengtas dorovinés kulttiros teorinis-empirinis modelis gali padéti muzi-
kos pedagogams identifikuoti atskiry dorovinés kultiiros komponenty turinio
empirines apraiskas.

Atliktas aukstesniyjy klasiy mokiniy dorovinés kultiiros diagnostinis ty-
rimas leis pedagogams lengviau suvokti, kokia gali biti $iy klasiy mokiniy
doroviné kulttira.

Aprasytasis ugdymo projektas skatins pedagogus muziking veikla traktuo-
ti kaip mokiniy dorovinés kultiiros veiksni ir igalins izvelgti joje ne vien este-
ting, pazinting, bet ir doroving funkcija.

Parengtos rekomendacijos galéty paskatinti mokytojus pedagoginéje
praktikoje taikyti praktiskai patikrintas muzikinés veiklos jtakos dorovinei
kultairai optimizavimo strategijas.

Sis darbas galéty paskatinti tyréjus ateityje toliau nagrinéti mokiniy doro-
ving kultiira ir jos ugdymo muzikine veikla galimybes.

DARBO STRUKTURA

I. Teoriniai dorovinés kultiiros pagrindai skirtingy teorijy pozitiriu
1. Kultira kaip daugiamatis fenomenas
2. Dorovinés kultiiros sampratos paieskos
3. Meno vaidmuo ugdant doroving kultiira
4. Muzikiné veikla — dorovinés kulttiros veiksnys
4.1. Muzikinés veiklos funkcijos
4.2. Muzikinés veiklos sritys ir efektyvumas
4.3. Muzikiné veikla dorovinio ugdymo realybéje
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II. Aukstesniyjy klasiy mokiniy dorovinés kulttiros ir muzikinés veiklos
tyrimo metodologija
1. Tyrimo charakteristika, loginé seka ir metodologinés nuostatos
2. Diagnostinis dorovinés kultiiros tyrimas
2.1. Dorovinés kultiiros modelis —tyrimo pamatas
2.2. Tyrimo paskirtis, metodai ir organizavimas
2.3. Tiriamyjy imties charakteristika
3. Muzikinés veiklos diagnostinis tyrimas
4. Dorovinés kultiiros ugdymo projektas
4.1. Ugdymo projekto esmé ir paskirtis
4.2. Projekto programa ir jos vykdymas
III. Aukstesniyjy klasiy mokiniy dorovinés kulttiros ir muzikinés veiklos
tyrimo rezultatai
. Prasminio-vertinamojo komponento lygmuo
. Emocinio komponento lygmens ypatumai
. Praktinio-kiirybinio komponento lygmuo
. Dorovinés kultiiros komponenty tarpusavio sasajos
. Doroviné kultiira mokyklos tipo ir lyties atzvilgiais
. Aukstesniyjy klasiy mokiniy muzikinés veiklos charakteristika
. Muzikinés veiklos ir dorovinés kultiros sasajos
IV. Aukstesniy klasiy mokiniy muzikinés veiklos jtakos dorovinei kultiirai
optimizavimo strategijos
1. Mokiniy savarankisko isitraukimo | muziking veikla skatinimas
2. Muzikiniy veikseny panaudojimo harmonizavimas
3. Gilesniy estetiniy iSgyvenimy zadinimas muzikine veikla
4. Geb¢jimy interpretuoti muzika kultiiriniame kontekste plétoté
5. Dorovinés kultiiros raiskos poky¢€iy jvertinimas

NN W=

ISVADOS

1. Remiantis kultiiros filosofijos, kultirologijos, pazintinés antropologi-
jos, edukologijos moksly atstovy izZvalgomis doroviné kultiira Siame darbe
apibréziama kaip dorovinés sqmonés ir jos sqlygojamo elgesio biido vienove,
kur atitinkamas elgesys, pagristas tam tikroje kultiiroje veikianciy doroveés
normy internalizavimu, uztikrina priimting asmens raiskq toje kultiirinéje
aplinkoje. Atsizvelgus | dorovinés samonés ir elgesio samprata, prie svar-
biausiy dorovinés kultiiros komponenty priskirtina: prasminis-vertinamasis,
emocinis ir praktinis-kiirybinis.

2. Prasminio-vertinamojo dorovinés kultiiros komponento lygmeni is-
reiskia doroviniy vertybiy reik§mingumo suvokimas ir pagrindimas, taip pat
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elgesio vertinimas; emocinio komponento — emociniai iSgyvenimai; prakti-
nio-kiirybinio — doroviniai apsisprendimai, dorovinis elgesys ir jo motyvai.

3. Aukstesniyjy klasiy mokiniy dorovinés kultiros diagnostinio tyrimo
duomenys rodo, kad:

3.1. Prasminio-vertinamojo dorovinés kultiros komponento lygmuo
néra aukstas. Nors pagarbos, sqziningumo, atsakingumo, meilés Zzmogui do-
rovinés vertybés pripazistamos labai svarbiomis, o feisingumo, jautrumo,
altruizmo, istikimybés vertybés — svarbiomis, doroviniy vertinimy brandumas
neatitinka doroviniy vertybiy pripazinimo lygmens. Didesnioji tiriamyjy dalis
vertinimus daznai grindZia tik savo asmenine gerove, taip pat nepakankamai
orientuojasi i situacijos vidiniy ir iSoriniy aplinkybiy darna.

3.2. Tiriamiesiems reik§mingesnés yra su dorovinémis vertybémis
susijusios komunikacinés, altruistinés, praksinés emocijos, atskleidziancios
emociniy iSgyvenimy dorovinj kryptinguma. Antra vertus, i§ dalies pripazis-
tamos ir tos emocijos, kurios silpniau siejasi su dorovinémis vertybémis ar
net gali su jomis neturéti jokio rySio (gnostings, gloristinés, romantinés, he-
donistines, pugnistinés). Todél §io komponento lygmuo laikytinas vidutiniu.

3.3. Gana aukstas pagarba, iStikimybe, sazininguma ir meil¢ Zmogui
iSreiskiancio elgesio stabilumas, liudijantis Siy doroviniy vertybiy prakting
iSraiska, nelabai aukstas — teisinguma ir altruizma, Zemas — atsakinguma ikii-
nijancio elgesio stabilumas. Dorovinio elgesio kiirybiskumas dazniausiai pa-
sireiSkia jo lankstumu, kiek rec¢iau — darnumu ir lengvumu. Reik$mingiau-
siems elgesio motyvams tiriamieji linkg skirti poreikiy salygojamus motyvus.
Pazintinés grupés motyvai, kurie labiau susij¢ su dorovinémis vertybémis,
pagal reikSminguma uzima ne pacias auksSCiausias vietas. Tad praktinio-
kiirybinio dorovinés kultiros komponento lygis yra nelabai aukstas.

3.4. Sprendimy priémimo, kaip svarbios elgesio pasirinkimo salygos,
lygmuo vertintinas kaip nelabai aukstas. Apsispresdama, kaip pasielgti, di-
dzioji mokiniy dalis linkusi savanoriskai riboti norus ir impulsus pagal doro-
viniy vertybiy reikalavimus. Taciau samoningo apsisprendimo svarba pripa-
Zjsta tik vos daugiau nei puse tirty mokiniy.

3.5. Chorinio dainavimo mokykly mokiniy doroviné kultiira yra Siek
tiek brandesné nei kity tipy mokykly. Stabilus ir kiirybiskas elgesys, pasireis-
kiantis darniai bendraujant su kultlirine aplinka, iSreiSkiant save kiirybine
veikla, sumaniai saugant tradicijas, kultiirin] savitumg ir iSgyvenant meno,
gamtos grozj, dazniau pastebimas tarp Siy mokykly ugdytiniy. Jiems reiks-
mingesni ir vidiniai elgesio motyvai, taip pat jie labiau pagrindzia doroviniy
vertybiy reikSminguma. Nedaug nuo Siy mokykly auklétiniu atsilieka meny
gimnazijy mokiniai: reik§mingesni skirtumai tarp mokykluy nustatyti pagal
palankuma emocijoms: chorinio dainavimo mokyklu auklétiniai palankiau
vertina estetines emocijas, meny gimnazijy — gloristines. Nuo chorinio daina-
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vimo mokykly gerokai atsilieka viduriniy mokykly mokiniai pagal darnaus
bendravimo su aplinkiniais, kiirybisko elgesio stabiluma, vidinés motyvacijos
motyvy reikSminguma.

3.6. Daugiau merginy nei vaikiny pripazista doroviniy vertybiy reiks-
minguma ir tvir€iau ji pagrindzia. Taip pat merginoms malonesnés emocijos,
susijusios su dorovinémis vertybémis, laiduojanciomis palankesnes galimy-
bes ju dorovinés kultiiros brandai. Kita vertus, labiau pripazinti dorovines
vertybes linke gerai besimokantys mokiniai. Siems mokiniams biidingesnis ir
stabilesnis dorovinis elgesys.

4. Diagnostinio tyrimo duomenys patvirtino prielaida, kad muzikiné
veikla gali daryti itaka aukstesniyju klasiy mokiniy dorovinei kultiirai. Atski-
ry muzikinés veiklos parametry ir dorovinés kultliros komponenty sasajos
atskleidé, kad:

4.1. Muzikinés veiklos socialinis prasmingumas yra reikSmingai susi-
jes su pagarbos, saziningumo, atsakomybés vertybiy pripazinimu, doroviniy
vertinimy kontekstualumu, darnaus bendravimo su kulttirine aplinka, kity su-
kurty vertybiy saugojimo, prisitaikymo prie aplinkos stabilumu. I8aiskéjo, kad
dorovinio elgesio stabilumui ypa¢ reikSminga muzikiné veikla, kitiems sufei-
kianti estetini pasigeréjimq. Asmeniskai prasminga veikla yra glaudziai susijusi
su saziningumo, pagarbos, meilés Zmogui vertybiy pripazinimu, palankumu
estetinéms emocijoms, prisitaikymo prie aplinkos reikalavimy, darnaus ben-
dravimo su aplinka, elgesio normy laikymosi stabilumu.

4.2. Nustatytos sasajos tarp muzikinés veiklos pazintiniy tiksly — noro
pazinti, jvertinti save, atrasti naujy jzvalgy, patirti naujy ispudziy — ir pagar-
bos, jautrumo, altruizmo, meilés zmogui vertybiy pripazinimo, palankumo
estetinéms emocijoms, apsisprendimy savarankiSkumo ir samoningumo, su-
manaus tradicijy ir kultrinio savitumo saugojimo. Socialiai prasmingi veik-
los tikslai — suteikti kitiems estetinj pasitenkinima, pasidalyti patirtimi — susi-
j¢ su tradiciju saugojimo ir darnaus bendravimo kultiiringje aplinkoje stabi-
lumu.

4.3. Muzikinés veiklos kryptingumas — koncertavimo, muzikos kalbos
pazinimo veikseny panaudojimas — susijgs su elgesio, iSreiskiancio meilés
zmogui, jautrumo ir altruizmo vertybes, stabilumu. Kita vertus, glaudesniy
sasajy rasta tarp akademinés muzikos panaudojimo ir doroviniy vertybiy pri-
pazinimo, palankumo estetinéms emocijoms, apsisprendimy samoningumo,
darnaus bendravimo kulttirinéje aplinkoje ir gamtos bei meno grozio iSgyve-
nimo. Sakraliné muzika susijusi su pagarbos, jautrumo, meilés Zzmogui pripa-
zinimu, palankumu estetinéms emocijoms, racionaliu ir savarankisku elgesiu.
Liaudies muzika silpniau siejasi su dorovine kultlira, o pramoginé muzika
neturi su ja jokiu sasaju.
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4.4. Muzikines veiklos aktyvumas yra reikSmingai susijgs su prasmi-
niu-vertinamuoju ir praktiniu-kiirybiniu komponentais. Ypa¢ reikSmingas
rySys nustatytas tarp veiklos savarankiskumo ir estetiniy emocijy, patiriamy
atliekant muzika. Muzikinés veiklos humaniskumas — palaikymas istikus ne-
sékmei, uzuojauta nepasisekus — susije¢s su doroviniy poelgiy — elgesio normy
laikymosi, tradicijy saugojimo, altruizmo, pagarbos, tolerancijos raiskos sta-
bilumu.

4.5. Aukstesniyjy klasiy mokiniams svarbesnis asmeninis, o ne socia-
linis muzikinés veiklos prasmingumas ir tikslingumas. Taip pat atsiskleidé
nepakankamas socialiai prasmingos muzikinés veiklos pasirinkimas, silpnas
muzikinés kiirybos panaudojimas muzikinéje veikloje. Be to, tiriamieji daz-
niau renkasi klasiking ir populiariaja muzika nei sakraling ar etning. Tik dau-
giau negu pusé tiriamyjy savanoriskai nusprendzia isitraukti { muziking veik-
la ir savarankiSkai vertina jos rezultatus. Maziau negu pusé mokiniy drista
parodyti savo jausmus ir tiek pat ju jaucia, kad jie ripi mokytojui kaip asme-
nybés.

5. Atskleista muzikinés veiklos buklé ir jos sasajos su dorovine kultiira
leido nustatyti svarbiausias muzikinés veiklos jtakos dorovinei kulttirai opti-
mizavimo strategijas: 1) mokiniy savarankisko isitraukimo | muzikine veiklq
skatinimas; 2) muzikiniy veikseny panaudojimo harmonizavimas, 3) gilesniy
estetiniy iSgyvenimy zadinimas muzikine veikla; 4) mokiniy gebéjimo interp-
retuoti muzikq kultiriniame kontekste plétote.

5.1. Skatinant mokiniy savarankiskq isitraukimq | muzikine veiklg
mokiniams tikslinga pateikti jvairias pasirinkimo alternatyvas, stiprinti sit-
lomos veiklos patraukluma: organizuojant idomius renginius, $ventes, projek-
tus, kvieciant jdomius zmones. Veiklos pasirinkimo motyvacija skatintina
keliant muzikavimo meistriSkuma, atsizvelgiant { muzikinés veiklos tiksly
patraukluma tiriamiesiems: sieki atsipalaiduoti, patirti estetinj pasitenkinima,
igyti ziniy, kartu padedant jzvelgti ir kitus prasmingesnius muzikinés veiklos
tikslus.

5.2. Siekiant harmonizuoti muzikines veiksenas visose muzikinés
veiklos srityse mokiniams tikslinga suteikti turtinga, visavertg ir jvairiapusg
esteting patirti, kuri padéty veiksenoms jgyti bendry saly¢io tasky, jas susie-
janciy i bendra muzikinés veiklos sistema. Muzikinéje veikloje aktyviau nau-
dotina muzikos atlikimo veiksena, suteikianti turtinga esteting patirti. Ypac
skatintina muzikiné veikla, teikianti estetini pasitenkinima kitiems. Siektina
efektyvinti ir muzikos klausymo veiksena, pateikiant jvairesniu uzduociy,
parenkant jtaigesniy muzikos kiiriniy, mokant ugdytinius juos interpretuoti.
Sudarytinos palankesnés salygos ir kurti muzikq, skatinant mokiniu kiirybing
iniciatyva, neformaly bendravima.
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5.3. Siekiant gilesnio estetiniy emocijy isgyvenimo muzikinéje veik-
loje, tikslinga apibiidinti kultiirinj ir istorini muzikos kuiriniy konteksta, suda-
ranti galimybe isivaizduoti kiirinio suktirimo, lyrinio herojaus veikimo aplin-
kybes. Patartina mokinius atitinkamai parengti bei nuteikti klausyti ir atlikti
muzika, naujas muzikines intonacijas {vesti laipsniskai, kad mokiniai prie ju
priprasty ir patirty ju emocing prasmg. Aktualu sukurti humaniska ir saugia
aplinka, skatinancia estetinius iSgyvenimus.

5.4. Plétojant gebéjimq interpretuoti muzikq kultiuriniame kontekste
mokinius deréty skatinti ieskoti sasajy tarp muzikinés kalbos ypatumy ir jos
sukeliamy asociacijy bei i8gyvenimy. Taip pat pravartu lavinti mokiniy gebé-
jima atrasti giluming kiirinio prasme, izZvelgti sasajas tarp sukuriamo pirminio
muzikos kirinio vaizdo ir asmeninés patirties ar kompozitoriaus kultlirinés
istorinés aplinkos. Interpretuoti parinktini muzikos kiiriniai, pasizymintys vaiz-
dingomis intonacijomis, turtingais vaizdiniais ir asociacijomis, nesunkiai susie-
jami su realybés reiskiniais, turin€iais doroving prasme.

6. Ugdymo projekto metu pritaikius minétas strategijas, nustatyti kai ku-
rie statistiSkai reik§mingi prasminio-vertinamojo dorovinés kultiros kompo-
nento pokyciai, liudijantys aukstesni doroviniy vertinimy pagristuma ir kon-
tekstualuma, doroviniy vertybiy reikSmingumo pagrindimo lygmeni. Kartu
reikSmingai padidéjo ir doroviniy vertybiy (atsakingumo, istikimybés ir tei-
singumo) pripazinimas. Sie poky¢iai padéjo patvirtinti tyrimo hipoteze, kad
aukstesniyjy klasiy mokiniy dorovinei kultiirai gali turéti itakos numatyty
ugdymo strategijy taikymas muzikinéje veikloje.
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